
 

 

 

 

 

 

 

 

 

Our History curriculum is guided by the National Curriculum (2014) for KS1 History.  Pupils should be taught about:  

• changes within living memory. Where appropriate, these should be used to reveal aspects of change in national life  
• events beyond living memory that are significant nationally or globally  
• the lives of significant individuals in the past who have contributed to national and international achievements. Some should be used to compare 

aspects of life in different  
• significant historical events, people and places in their own locality 

Intent  

Our intent is that history teaching will help our young children develop a good understanding of the past.  It is important for our children to understand their 
own history as a foundation to build upon, allowing them to learn about people and events in history both locally and globally and events within and beyond 
living memory, reflecting on how these have shaped the world they live in today.  We teach carefully sequenced and progressive lessons rooted in knowledge 
with opportunity for application of historical skills. We aim to build our children’s experience of what life was like in the past through visitors to school and 
visits to historical places.  Our aim is to ensure that our children are given the best possible introduction to history and become knowledgeable and skilled 
historians who are curious to know more about the past. 
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Our History Curriculum 



 

 



Key knowledge/skills overview – Early years 
 

At Common Road Infant School, the children in EYFS experience a rich and interwoven early years 
curriculum, in which many subject areas overlap during a topic or theme. The following statements, taken 
from the Statutory Framework and Development Matters, show the key history focus outcomes for EYFS.  

 

 
 

In addition to this, our school historical core concepts of society, cause and consequence and legacy, 
and significant individuals are also explored in the early years in the following ways: 
 
Society 
- Learning to self-regulate and manage their own behaviour – thinking about class and school rules and 
why they are important. 
- Learning to interact appropriately with a range of people – peers and adults in and around school. 
- Learning to work and play cooperatively and take turns with others.  
Cause and consequence: 
- Through learning about class and school rules, children learn about the consequences of their actions on 
themselves and others around them.  
Significant individuals: 
- Learning about significant individuals linked to other cultures and communities. 
- Learning about significant individuals in their family and community. 
 
 
 
Children in EYFS will also learn about the passing of time in a variety of subject areas, by: 
- Exploring the natural world around them – observing how plants and animals change and grow over time.  
- Observing and discussing the passing of time linked to seasons. 
 



KS1 HISTORY NATIONAL CURRICULUM COVERAGE AND CORE CONCEPTS 

Year 1 
Castle Times Grace Darling – The Rescue The Great Fire of London 
NC – Events beyond living memory that are 
significant nationally or globally AND significant 
historical events, people and places in their own 
locality. 
CC – Society, Monarchy 
What is a castle? What were castles used for? 
How did people live in castle times? How is this different 
to how we live now? 
What job roles did people have in castle times?  
Were all people treated the same in castle times? 
How would life have been different for the rich and the 
poor? 
What is Monarchy? 

NC – The lives of significant individuals in the past who 
have contributed to national and international 
achievements. 
CC – Cause and Consequence, Legacy 
Who was Grace Darling and why is she important? 
How would a rescue happening now be different to in the time 
of Grace Darling? 
Why have lifeboats needed to change since the time of Grace 
Darling? 
Why were people at the time surprised that Grace Darling 
rescued the survivors? 
Why is a photograph a better historical source than a painting 
by an artist? 

NC – Events beyond living memory that are 
significant nationally or globally. 
CC – Cause and Consequence, Legacy, 
Monarchy, Government  
How did the fire start? 
Why did the fire spread so quickly? 
How and why has firefighting changed over time? 
How do we know so much about the Great Fire of 
London? 
What roles did Samuel Pepys and Thomas 
Bloodworth have during the Great Fire of London 
disaster?  
Did everyone in the past think the same about the 
Great Fire of London? How do we know? 

Year 2 
Magnificent Miners The Unsinkable Ship – The Titanic Nurturing Nurses 
NC – Events beyond living memory that are 
significant nationally or globally AND significant 
historical events, people and places in their own 
locality. 
CC – Cause and Consequence, Legacy, Monarchy 
 
Why was coal mining such an important part of life in 
South Kirkby?  
What were the roles of children in the coal mines? 
Why did parents allow their children to work in coal 
mines? 
What changes happened as a result of the Silkstone mining 
Disaster?  
How do you think people felt when children were no longer 
able to work in coal mines?  
How and why have coal mines changed over time? 
What was the impact of these changes? 

NC – Events within living memory.  
CC – Society, Cause and Consequence, and Legacy 
 
What evidence do we have that tells us about the sinking of 
the Titanic? What can we learn from it? 
Why did the Titanic sink? 
Was everyone on board the Titanic treated the same? 
What safety features were improved after the Titanic 
sank? 
What sources of evidence do we have that tell us about the 
sinking of the Titanic? 
Which sources of evidence are the most reliable? 
In what different ways has the Titanic been represented?  
What do these representations tell us? 
 
 

NC – The lives of significant individuals in the 
past who have contributed to national and 
international achievements. 
CC – Society, Legacy and Government 
 
Who were Florence Nightingale and Mary Seacole? 
How are Florence Nightingale and Mary Seacole 
connected? 
How has nursing changed as a result of Florence 
Nightingales actions? 
Who was Mary Seacole and what did she do? 
How do we know so much about Mary Seacole 
and Florence Nightingale? 
Were both women recognised and represented in 
the same way? 
 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
History 

Year 1 

Autumn term  

Living in Castle Times  

(Living locally) 

Learning how people lived in 
the past and how this is 

different to today. Looking at 
what castles are used for 

today. 

Year 1 

Spring term  

The Rescue 

 (Our Island) 

Exploring the significant historic event 
of Grace Darling’s rescue, which led to 
the introduction of the Royal National 

Lifeboat Institution. 

 

Year 1 

Summer term 

The Great Fire of London 

(Our big, wide world) 

Exploring the significant historic 
event of The Great Fire of 

London – why it happened and 
the consequences and legacy as 

a result. 

Year 2 

Autumn term  

Magnificent Miners 

(Living locally) 

Children are taught about the 
importance that mining has 
had in shaping their local 

community.  

They will explore how 
advances in technology and 
safety led to changes in the 

coal mining industry. 

 

Year 2 

Spring term  

The Unsinkable Ship 

(Our Island) 

The children will learn about the 
sinking of this infamous ship 
and how this impacted on 

modern day health and safety 
on ships.  They will also explore 
how the class system impacted 

the lives of those on board. 

 

Year 2 

Summer term  

Nurturing Nurses 

(Our big, wide world) 

Children learn about the world 
outside of the United Kingdom. 
They learn about the lives of 

Florence Nightingale and Mary 
Seacole – comparing their 

backgrounds, work, 
achievements and how they had 
an impact on the lives of others. 

EYFS - Children have learned about events in their lives that are special and significant to them e.g. their birthday.  They use past and present 

events in their own life to explore the passing of time and they talk about events that happened before they were born. They explore the past 

using familiar environments like school/home. They begin to explore some significant events and people through celebrations such as Bonfire 

night/Guy Fawkes. 

 



Key knowledge/skills overview – Nursery                 
 

Second-order Concepts Vocabulary 

Traditional Tales (Autumn Term 2) 
Reading a range of traditional tales (e.g. Three Billy Goats Gruff / The Three Little Pigs) 

Birth to 5 (Range 5) Talk about events and principal characters in stories and suggest how the story might end.  
Read a range of traditional tales, discussing that they were written a long time ago and have been retold in lots of different ways. 

• Role play and small world linked to the stories. 

 

Bonfire night  

Birth to 5 (Range 5) Talk about events and principal characters in stories and suggest how the story might end.  

• Read stories linking to the bonfire night. 
• Explore items linking to bonfire night.  
• Exploring bonfire night through senses.  
• Listening to bonfire sounds e.g fireworks. 

 

Remembrance Day  

Birth to 5 (Range 5) Talk about events and principal characters in stories and suggest how the story might end. 

• Looking at poppies and thinking about why this flower is special. 

People Who Help Us (Spring term 1) 
Nurses and Firefighters  

Birth to 5 (Range 3) – Understanding the world: People and Communities. Is curious about people and shows interest in 
stories about people, animals or objects that they are familiar with or which fascinate them. 

• Read stories about superheroes and connect this to how people can be considered as real-life superheroes in the community.  
• Read stories about nurses, doctors and firefighters.  
• Talk about the specific roles of firefighters and nurses and how they help in the community (real life experiences – meeting 

firefighters etc). 
• Drama – taking on the role of firefighters and nurses through role play 
• Look at uniforms and emergency vehicles.  
• Small world linked to nurses and firefighters.  
• ‘Dress as a Hero’ day to celebrate a range of heroes. 

 

Chinese New Year 

Birth to 5 (Range 4) – Understand the world: The World. Can talk about some of the things they have observed such as 

Substantive 
Setting 
Character 
Villain 
Hero 
 
Disciplinary 
Past 
A long time ago 
 
 
 
Substantive  
Superhero 
Job 
Nurse 
Doctor  
Firefighter 
Emergency 
Uniform 
Transport 
Vehicle  
Hospital  
Surgery  
Fire station  
Disciplinary 
Today 
 
 
 
Substantive  
Chinese New Year 
Lanterns 
Disciplinary  
Long time ago  
Celebration 
 



plants, animals, natural and found objects.  
• Hear stories linked to Chinese New Year. 
• Explore objects linked to Chinese New Year (e.g lanterns, animals). Use talking tubs. Naming objects. 
• In provision – themed home corner 
• Look at how it is celebrated – traditions, such as the foods eaten, clothing worn and decorations. 

 

 

Transport (Spring term 2) 
Comparing past and present buses. 

Birth to 5 (Range 3) – Understanding the world: People and Communities. Is curious about people and shows interest in 
stories about people, animals or objects that they are familiar with or which fascinate them. Birth to 5 (Range 4) People 
and communities – In pretend play, imitates everyday actions and events from own family and cultural background e.g 
going on a bus with family, seeing buses when walking around local area. Birth to 5 (Range 3) Is interested in 
photographs of … familiar people and objects. 

• Read stories about buses e.g ‘The Whales on the Bus’. 
• Talking about children’s own experiences going on a bus.  
• Using talking tubs to explore objects relating to buses 
• Using videos as a way to explore buses in more detail. 
• Singing nursery rhymes linking to buses. 
• Role play – acting out getting onto a bus, waiting at a bus stop. 
• Provision – small world relating to buses and other transport  
• Walk to a bus stop and look out for buses – what does the bus look like? What does it sound like? What can you hear and smell? 
• Artwork linked to buses – collages and junkbox models  

 

Easter/Spring 

Birth to 5 (Range 3) – Understand the World: People and Communities. Is curious about people and shows interest in 
stories about people, animals or objects that they are familiar with or which fascinate them. 

• Listen to an Easter story, watch a video – discuss how is it celebrated? 
• Understand the importance of various objects by handling, looking at and exploring them and their link to the Easter story (talking 

tub) 
• In provision – small world area e.g., life cycle, observing over time  
• Outdoor provision – observational drawings of wildlife, minibeasts  
• Looking for minibeasts in the outdoor area – observational drawings, making bug hotels, etc. 
• Creating artwork linked to spring  

 

 
 
 
Substantive  
Bus 
Bus driver 
Seats 
Passenger 
Ticket 
Wheels 
Bus stop  
Station  
Disciplinary 
change 
long time ago 
now 
 
 
 
 
 
Substantive  
Seasons 
Spring 
Life cycle 
Disciplinary  
Long time ago 
Today  
Yesterday 
Last week 
Celebration 
 
 
 
 
 
Substantive 
Caterpillar 
Butterfly 
Egg  
Chick 



Changing and Growing (Summer term 1) 
Development Matters: begin to make sense of their own life-story and family history.  
Birth to 5 (range 3): Is interested in photographs of themselves and other familiar people and objects. 

• Through Jigsaw – comparing themselves as a baby compared to now.  
• Look at photographs to compare different stages of growth, including photographs of themselves as babies.  
• Simple look at lifecycles – butterfly, chicken - noticing how something changes.  

Chicken  
 
Disciplinary 
change 
 

Oracy opportunities From the Oracy Framework:  
Speak in simple sentences / use new vocabulary / engage in class discussions / answer simple questions: 

• Talking tubs – introduce a topic 
• Orally retell stories  
• Role play  
• Book talk 



 
History 
Key knowledge/skills overview – Reception       
 

 Vocabulary 

Traditional Tales (Autumn Term 2) 
Reading a range of traditional tales (e.g. Three Billy Goats Gruff / The Three Little Pigs) 

ELG: Understand the past through settings, characters and events encountered in books read in class and in storytelling. 
Know some similarities and differences between things in the past and now – drawing on their experiences and what has 
been read in class. 

• Read a range of traditional tales, discussing that they were written a long time ago and have been retold in lots of different ways. 
• Role play and small world linked to the stories. 

 

Bonfire night  

ELG: Understand the past through settings, characters and events encountered in books read in class and in storytelling. 
Know some similarities and differences between things in the past and now – drawing on their experiences and what has 
been read in class. 

• Read stories linking to the bonfire night. 
• Explore items linking to bonfire night.  
• Exploring bonfire night through senses.  
• Listening to bonfire sounds e.g fireworks. 

 

Remembrance Day  

ELG: Understand the past through settings, characters and events encountered in books read in class and in storytelling. 
Know some similarities and differences between things in the past and now – drawing on their experiences and what has 
been read in class. 

• Read stories linking to the Remembrance Day. 
• Why is Remembrance Day special? 
• What do people do for Remembrance Day. 

 

 

People Who Help us (Spring term 1) 
When I grow up / police and crossing patrol 

Statutory Framework: Talk about the lives of people around them and their roles in society. 

Substantive 
Setting 
Character 
Villain 
Hero 
 
Disciplinary 
Past 
A long time ago 
 
 
Substantive  
Superhero 
Job 
Dentist  
Postal worker  
Crossing patrol  
Zebra crossing  
Lollipop stick  
Lifeguard 
Emergency 
Uniform 
Transport 
Community  
Disciplinary  
Future  
 
 
Substantive  
Train 
Steam train 
Carriage  
Conductor 
Track 
Passenger 



• Read stories about superheroes and connect this to how people can be considered as real-life superheroes in the community.  
• Children think to the future – what would they like to be when they grow up and why? What characteristics does this person 

have? What characteristics will they need to develop to achieve their goal? 
• Talk about the specific roles of heroes within the community and how they help (real life experiences – meeting police etc). 
• Drama – acting out making an emergency phone call / being in an emergency situation.  
• Look at uniforms – handle them, discuss features.  
• Small world area linked to different roles. 
• Look at transport used by emergency services 
• ‘Dress as a Hero’ day to celebrate a range of heroes. 

 
Transport (Spring term 2) 
Comparing past and present trains. 

Statutory Framework:  

- Know some similarities and differences between things in the past and now, drawing on their experiences and 
what has been read in class.  

- Understand the past through settings, characters and events encountered in books read in class and storytelling. 
Birth to 5 (Range 5) People and Communities: Remembers and talks about significant events in their own experience  

Birth to 5 (Range 6) People and Communities: Talks about past and present events in their own life and in the lives of 
family members 

• Read stories about trains. E.g The Train Ride 
• Use talking tubs to look at objects linking to trains. 
• Using talking tubs to explore objects relating to trains and learning vocabulary. 
• Using videos as a way to explore trains in detail. 
• Singing nursery rhymes linking to trains. 
• Role play – acting out getting onto a train, waiting at a platform.  
• Provision – small world relating to trains. 
• Trip to Whistle Stop Valley. 
• Learning about key jobs and responsibilities of people who work with trains 
• Creating artwork linked to different trains, e.g., steam trains in the style Andy Warhol 

 
 

Chinese New Year 

Statutory Framework: Understand the past through settings, characters and events encountered in books read in class 
and storytelling. 

• Hear stories linked to Chinese New Year to be able to talk about why it is celebrated. 

Journey 
Ticket collector  
Engine  
Coal  
Steam  
Platform  
Tunnel  
Turntable  
Signal  
 
Disciplinary 
change 
past 
long time ago 
now 
 
 
Substantive  
China 
Chinese New Year 
Lanterns 
Calendar 
Traditions 
Decorations  
Disciplinary  
Past  
Present 
Long time ago  
Celebration 
 
Substantive  
Crucifixion  
Resurrection  
Tomb  
Betrayal  
Christianity  
Bible  
Last Supper  
Disciples  
Disciplinary  
Past  



• Look at how it is celebrated – traditions, such as the foods eaten, clothing worn and decorations.  
• What are the traditions and why is this a special time.  
• Explore symbols / objects linked to Chinese New Year (e.g lanterns, animals). Use talking tubs.  
• Role play linked to the story of the ‘Great Race’. 
• Small world area linked to the story of the ‘Great Race’. 

 

 

 

Easter 

Statutory Framework: Understand the past throughs settings, characters and events encountered in books read in class 
and storytelling. 
Birth to 5: Recognise and describe special times or events for family or friends.  

• Listen to and retell the Easter story / key events from the story. 
• Understand the importance of various objects / symbols by handling, looking at and exploring them and their link to the Easter 

story. 
• Drama – acting out the Easter story.  
• Explore emotions linked to the story – happy/sad parts of the story, linking this to their own lives.  
• What are the traditions and why is this a special time.  

 

Spring 

Statutory Framework: Know similarities and differences between things in the past and now, drawing on their 
experiences and what has been read in class. 

Understand some important processes and changes in the natural world around them, including seasons and changing 
states of matter (The Natural World). 

• Link Spring to Easter and how it symbolises ‘new life’.  
• Listen to non-fiction texts and watch videos relating to spring. 
• Understand importance of various objects / symbols by handling, looking at and exploring them and their link to spring (talking 

tub).  
• Go outside on a spring walk to identify features of spring. 
• Outdoor provision- observing seasonal changes of spring over time. 
• Creating artwork linked to spring.  
• Planting and growing plants in the outdoor area.  
• Making bird feeders 
• Looking for minibeasts in the outdoor area – observational drawings, making bug hotels, etc.  

 

 

Present 
Long time ago  
Celebration 
 
Substantive  
Seasons 
Weather 
Spring 
Trees 
Plants 
Flowers 
Birth 
Born 
Life 
 
Disciplinary  
Past  
Present 
Change over time 
Last time 
Yesterday 
Today  
 
 
Substantive 
Life cycle 
Baby 
Toddler 
Teenager 
Adult 
Frogspawn 
Tadpole 
Froglet 
Frog 
Bulb 
Seed 
Stem  
Leaf  
Flower 
Petal  
Disciplinary  



 

 

 

Changing and Growing (Summer term 1) 
Statutory Framework: Know similarities and differences between things in the past and now. 

• Through Jigsaw – looking at how the children have changed from being born to now.  
• Look at photographs to compare different stages of growth, including photographs of themselves as babies. 
• Order stages of development and talk about differences and similarities. 
• Look at plant growth over time – making observations and discussing what they can see. 
• Look at the life cycle of a frog and plants, making observations and discussing changes over time.  
• Planting bulbs and seeds in the outdoor area. 

 
 

First 
Then 
Next 
Change over time 
Grow  

Oracy opportunities From the Oracy Framework:  
Use talk to communicate ideas and opinions / understand and use new vocabulary / begin to speak in sentences joining 
phrases together with and/because / make relevant contributions to class discussions / ask and answer simple questions: 

• Talking tubs – introduce a topic 
• Act out stories 
• Orally retell stories using props 
• Role play 
• Book talk 

 

 

 

 

 

 

 

 

 



 

Key knowledge/skills overview – Year 1                                                             Autumn Term – Castle Times 

National Curriculum Coverage: Events within living memory that are significant nationally or globally. Significant historical events, people and places in their own locality. 
Core Concept(s): Society, monarchy 

Chronology 
• A world existed before they and those around them were born but their world today is connected to the past. 

Castle times is a period of time named ‘The Medieval period’. It is connected to their world today as we still have a King who is in charge of our country and castles still exist now.  
• All people in the past did not live at the same time. 

Over a thousand years ago, before they were born. Refer back to the timeline. 
• The past can be described in different ways - old, new, today, yesterday, last year, days of the week, years, once upon a time, long ago, past/present, before/after, when I was little 

etc., as well as some period labels. 
Before they were born, over 1,000 years ago, long, long, long, long time ago 

Cause and consequence 
• Many things in the past have changed (and are still changing) but some things are the same. 

In the past people lived different to how we live now. E.G people live in houses now, not castles. The features of a castle compared to a house is different. People living in castle times 
were segregated into rich and poor where as people now can freely mix. Ways of living inside a castle were very different to how we live now inside our homes E.G bed rooms/beds, 
hygiene, food, way of living according to class. Transport and job roles were also different compared to now but have some similarities e.g knight – guard, gong farmer – plumber, 
jester – magician. 

• People in the past were real people, had feelings like real people and usually did things for a reason. William the Conqueror was alive during castle times, they were real people who 
had feelings. 

• People in the past did not know the same as we do today but they were not really less intelligent. 
People living in castle times didn’t know that they needed to have a wash to stay clean or that they needed to brush their teeth twice a day. Things like baths, running water, tooth 
brushes, weren’t invented, so people were often unwell – people died younger. 

Interpretations  
• People in the past did not always think that the same things were as important in their lives as you do today. 

Washing their bodies, cleaning their clothes, brushing their teeth, eating fresh food with a knife and fork. Putting food on plates. 
• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong. 

Disagree about splitting up rich from the poor and how this impacted in their way of living e.g if you were rich, you had a bedroom with a bed in it, you ate nice food, you had a 
good job, you wore nice clothes. If you were poor you slept on the floor, ate left over/mouldy food, you wore dirty clothes. 



Historical evidence 
• We find out about the past from different sorts of evidence/clues that come from that particular time. 

Pictures of Conisbrough castle in the past and of the ruins today. Paintings of castle banquets. 
• We can show the past in different ways such as pictures, writing, film, museums, music and legends. Castle related songs, non-fiction/fiction 

texts linked to castles, Conisbrough castle museum. 

Other, 
Substantive 
knowledge 

• The first castle built was made of wood. 
• Castles were built and designed specifically to defend against battle. There were many parts to a castle all which had a purpose. 
• Castles were owned by the King and around 20-40 people would live in the castle. 
• Queens didn’t exist in castle times; women weren’t seen to be powerful enough to rule. A Lord and Lady would work for the King who would be in charge of 

the castle if the King was absent. 
• The first queen to be crowed was Queen Mary I was the first women to be crowned Queen of England. 
• If you were rich, you were only allowed one bath a year and they had to use flowers to clean themselves with as body wash/soap didn’t 

exist. 
• If you were rich, you ate your food from a trencher, this was a stale piece of bread that would act as a plate. 

Oracy 
opportunities 

From the Oracy Framework: 
Use vocabulary appropriate to the subject / speak in full sentences using conjunctions to link ideas / begin to use sentence stems to 
expand upon the discussion / contribute to class discussions and respond to others’ comments / ask and answer questions / disagree 
politely with someone’s opinion 

• Partner talk and class discussions – comparing the past to now, how the past was represented in different ways. 
• Role-play opportunities acting out how the rich and poor would live. 
• Observational discussions during Year One’s trip to Conisbrough Castle 
• Use of specific historical vocabulary throughout the topic. 
• Hot seating – King, Lord and Lady, a rich person, a poor person 

Vocabulary Substantive  
Middle Ages– a time in history  
Castle – a large, strong building  
Drawbridge – a bridge that opens and 
closes 
Battlements – a wall along the top of a 
castle 
Arrow slits – a gap in a wall 
Moat – a deep ditch around the castle  
Keep – a tall building inside the 
castle walls  
Bailey – where everyone lived and 
worked  
 

Substantive  
King – A man who is in charge of a 
country  
Lord – A man in charge 
Lady – A woman in charge 
Rich – you have lots of money  
Poor – you don’t have lots of money  
Gong farmer – In charge of cleaning up the poo 
Jester – Put a show on for the King 
Knight – keeps the castle safe  
Servant – serves food  
Peasant – farm workers  

 Disciplinary  
Past – something that has already 
happened  
Present – something that is happening now 
evidence – proof that something has happened   
compare – how are they the same or different? 
 
 



 
Key knowledge/skills overview – Year 1             Spring Term - The Rescue – Grace Darling 
 
National Curriculum Coverage: The lives of significant individuals in the past who have contributed to national and international achievements.  
Core Concept(s): Cause and Consequence, Legacy 

Second-order Concepts 
Chronology 
• A world existed before they and those around them were born but their world today is connected to the past. 

Grace Darling was from the past, before they were born.  
The significant event surrounding Grace Darling is connected to our world today through the impact that it had (change over time – lifeboats, lifejackets, 
legislation). 

• All people in the past did not live at the same time. 
Discuss in relation to castle times – Grace Darling was in the past, but after the period of time that we looked at when studying castles.  

• The past can be described in different ways  
Use vocabulary: almost 200 years ago, a long time ago, in the past 

Cause and consequence 
• Many things in the past have changed (and are still changing) but some things are the same. 

Grace Darling’s rescue resulted in the invention of life jackets and lifeboats. 
Grace Darling became famous because it was uncommon for women to be in the spotlight. This is different to modern times – refer to famous / influential 
women that they might know about.  
Storms still happen but the boats will be informed of a storm before they set off (advances in technology).  

• People in the past were real people, had feelings like real people and usually did things for a reason. 
Grace Darling was a real person with feelings.  
Grace Darling’s father worked in the lighthouse, which may have influenced her decision to help with the rescue. 
Grace Darling was in the lighthouse when the storm happened.  

• Events usually happen for a reason (sometimes more than one reason). 
Grace Darling rescued people from their ship because it crashed into some rocks.  
The ship crashed due to a storm. 

• People in the past did not know the same as we do today but they were not really less intelligent. 
Grace Darling waited until the morning to rescue the survivors so she could see, this meant people died. If this happened now, technology such as a radio 
would have meant the rescue could have happened quickly and during the night. This could have resulted in more lives being saved.  

• Things did not always turn out as planned. 
Grace Darling didn’t manage to rescue everyone from the shipwreck.  

Interpretations 
• Not everyone in the past thought the same. 

Views on women and men were different in the past. Men were the dominant gender and seen as more powerful. 
• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong. 

In the past, women did not usually do things like this because women were not viewed as equal. What are our thoughts on this? (debate). 



 
 

Historical evidence 
• We find out about the past from different sorts of evidence/clues that come from that particular time. 

Look at: Newspaper articles, eye witnesses accounts, accounts written by Grace Darling and William Darling 
• We can show the past in different ways such as pictures, writing, film, museums, music and legends. 

Art work by Thomas Brooks, written accounts by Grace Darling and William Darling, and in newspapers of the time, song (Some shanties have been written) 
• We never know everything  that happened in the past. 
      Learning about the past from artwork and other sources. In the past, technology wasn’t as advanced, so information about events / coverage of events was  
more limited. 
Other, 
Substantive 
knowledge 

Grace Darling was from the UK. 
The rescue happened in 1838. 
Grace Darling’s boat was a small, wooden rowing boat.   
Grace Darling was presented with an award from the RNLI, and she is honoured in the RNLI museum today. 

Oracy 
opportunities 

From the Oracy Framework:  
Use vocabulary appropriate to the subject / speak in full sentences using conjunctions to link ideas / begin to use sentence stems 
to expand upon the discussion / contribute to class discussions and respond to others’ comments / ask and answer questions / 
disagree politely with someone’s opinion 
Partner talk and class discussions – impact of events, how the past was represented in different ways. 
Role-play opportunities acting out Grace Darling’s rescue.  
Observational discussions during Year One’s trip to Scarborough.  
Use of specific historical vocabulary throughout the topic. 
Hot seating – Grace Darling. 

Vocabulary  Substantive  
rescue – to save someone or something 
heroine – an important woman  
RNLI (Royal National lifeboat Institution) – a group of people in charge 
of rescuing at sea 
Shipwreck – parts of a ship lost after crash 
Survivors – people who did not die 
lighthouse – a tower with a flashing light that show boats where to go 
life jacket – a jacket that helps you float in water 
technology – is anything made by people to help us 
uncommon- doesn’t happen a lot  

Disciplinary  
Past – something that has already happened  
present – something that is happening now  
famous – an important person who a lot of people know  
evidence – facts or information about something in the past  
compare – how are they the same or different? 
cause– the reason for something happening  
consequence – the result of something happening  
Legacy – the long-lasting impact of something or someone  

 
 

 
 



 
Key knowledge/skills overview – Year 1                        Summer Term – The Great Fire of London 

National Curriculum Coverage: Events beyond living memory that are significant nationally or globally.  
Core Concept(s): Cause and Consequence, Legacy, Monarchy, Government 

Second-order Concepts 
Chronology 
• A world existed before they and those around them were born but their world today is connected to the past. 

The Fire of London was an event from the past. The significant event surrounding the Fire of London is connected to our world today through the impact 
that it has (change over time- housing materials, fire hose, fire brigade) 

• All people in the past did not live at the same time. 
Fire of London came before Grace Darling was born and after castle times. Refer to timeline in class. 

• The past can be described in different ways 
Use vocabulary: almost 400 years ago, a long time ago, in the past. 

Cause and consequence 
• Many things in the past have changed (and are still changing) but some things are the same. 

Fire of London event resulted in the invention of a fire hose, the change of materials used to build houses (1667 – The Rebuilding Act which stated that all 
new buildings must be built from brick or stone), the evolution of the fire brigade. Fires still happen but we now have phones and a fire brigade to be able to 
call the emergency in. We now have running water and high-quality fire equipment but in the past they had to find rivers/wells to get water.  

• People in the past were real people, had feelings like real people and usually did things for a reason. 
     The people alive at the time of the event (Thomas Farriner, Samuel Pepys, King Charles II, Thomas Bloodworth) had real feelings. Thomas in the bakery and 

Samuel worked for King Charles II) 
• Events usually happen for a reason (sometimes more than one reason). 

Thomas Farriner was a baker and finished working late at night. He didn’t put the fire out correctly and this started the fire. The fire spread quickly due to 
all houses being close together and made of wood.  

• People in the past did not know the same as we do today but they were not really less intelligent.  
Nobody was able to report the fire as they had no technology and due to the houses being made of wood, this meant the fire spread quickly. There was no fire 
brigade therefore the local people had to try to put the fire out. They had no access to running water and had to walk to the River Thames to collect buckets of 
water. They had no fire equipment other than a bucket and a water squirter. Now in the present times we would be able to ring the fire service and they would 
respond quickly with high quality equipment which would result in less houses being burnt down.  

• Things did not always turn out as planned. 
The King ordered the soldiers to knock down all of the houses as a way of ending the fire. This did not work therefore the King ordered them to blow up the 
houses with gunpowder. This created ‘fire breaks’ which allowed the fire to eventually go out 4 days later.  

Interpretations 
• Not everyone in the past thought the same. 

Peoples views on how the fire started, peoples views on what the Baker did to start a fire.  
Thomas Bloodworth’s opinion and lack of willingness to react vs how the fire actually was. 

• We can tell different stories about the same history. 
Look at different accounts / evidence – e.g. Samuel Pepys diary / newspaper report wording etc – how do these compare and what do they tell us? 



• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong. 
Blowing up the houses with gunpowder to stop the fire seems a silly idea now but in the past it was there only option. Link to how slowly the Mayor of London 
reacted – do we agree with the choices that were made? Do we think he should have acted differently? 

Historical evidence 
• We find out about the past from different sorts of evidence/clues that come from that particular time. 

Newspapers, Samuel Pepys diary extracts – particularly relating to views on Thomas Bloodworth and contrasting opinions about the extent of the fire. 
• We can show the past in different ways such as pictures, writing, film, museums, music and legends. 

See above. Plus: 
Songs / nursery rhymes 
‘The Monument’ in London. 
Landmarks in Pudding Lane to remember the disaster. 
Paintings which show how serious and large the fire was. 

• We never know everything that happened in the past. 
We were not there. 
We are unable to speak personally to people from the past – they are no longer alive. 
Are the sources of evidence reliable? 

Other, 
Substantive 
knowledge 

• Christopher Wren designed many of the new buildings in London after the fire, including St Paul’s Cathedral. 
• Many buildings were originally made from wattle and daub. 
• 1300 houses destroyed, 87 churches including St. Paul’s Cathedral 
• People buried important / valuable items to protect them from the fire (e.g. Parmesan). They could not bring their belongings as they could only 

escape on a small wooden boat on the river Thames. 
• The fire started on a Sunday evening in the bakery. 

Oracy 
opportunities 

From the Oracy Framework:  
Use vocabulary appropriate to the subject / speak in full sentences using conjunctions to link ideas / begin to use sentence stems 
to expand upon the discussion / contribute to class discussions and respond to others’ comments / ask and answer questions / 
disagree politely with someone’s opinion 

• Partner talk and class discussions – impact of events, how the past was represented in different ways.  

• Observational discussions during Year One’s Great Fire of London. 

• Use of specific historical vocabulary throughout the topic.  

• Hot seating – Samuel Pepys, Thomas Bloodworth  
• Role playing the event – creating/building their own houses to be burnt down 

Vocabulary Substantive  
London – capital city of England 
River Thames – river that runs through London  
Disaster – something bad that has happened  
bakery – place that makes and sells bread  
water squirter – something that shoots out water  
fire breaks -gaps created to stop the fire from spreading  
wattle and daub – twigs covered with mud  

Disciplinary 
Past – things that have already happened   

Present – things that are happening now   

evidence – proof that something has happened  

cause– the reason for something happening  

consequence – the result of something happening  

compare – how are they the same or different? 



mayor – someone in charge of a town or city  
 

Key knowledge/skills overview – Year 2                                   Autumn Term – Magnificent Miners 

National Curriculum Coverage: Events within living memory that are significant nationally or globally. Significant historical events, people and places in their own 
locality.  
Core Concept(s): Cause and Consequence, Legacy, Monarchy 

Chronology  
• A world existed before they and those around them were born but their world today is connected to the past.  
Investigate the changes in coal mining over time (1800s to modern times). Plot on the timeline throughout the unit (Silkstone Mining Disaster - 1838, South Kirkby 
mine opens - 1881 and closes - 1988)  
• All people in the past did not live at the same time.  
Discuss how some of their family members may have been involved with the coal mining industry – how important it was to the local community. Discuss that 
South Kirkby had a colliery, which provided jobs to much of the local area. This was closed down in 1988. There is a miners’ memorial in South Kirkby to 
remember those who died in SK colliery and Frickley Colliery. 
• The past can be described in different ways  
Past, present **children must be aware that the changes that we cover are all changes within the past**  
Cause and consequence  
• Many things in the past have changed (and are still changing) but some things are the same.  
- Changes in how coal was mined (e.g. pick axe / machinery / use of children / pit ponies / family roles)  
- Changes in mining safety (e.g. canary, Davy lamp, miners light, clothing, safety procedures)  
- Changes as a result of the Silkstone disaster (children under 10, and women, no longer working in coal mines)  
• People in the past were real people, had feelings like real people and usually did things for a reason.  
Link to role play – thinking about how it would have been for a young person / family working in a coal mine.  
• Events usually happen for a reason (sometimes more than one reason).  
Silkstone mining disaster – cause of the disaster (lots of rain, children couldn’t get out)   
• Things did not always turn out as planned.  
Closing of the coal mines and the impact on families and the community. 
Queen Victoria’s decision not to allow children and women to work in mines – the impact on families and the community.  
Interpretations   
• Not everyone in the past thought the same.  
Link to Queen Victoria’s decision not to allow children under to work in mines (not everyone agreed with this. Consider whether the families agreed with this 
decision – consider whether they were financially dependent on the child’s wage).  
• People in the past did not always think that the same things were as important in their lives as you do today.  
Discuss how children were often sent to work in the coal mines rather than being educated – earning money for the family was more important.  
• We can tell different stories about the same history.  
Children to explore different stories of people who worked in the coal mines (including those at the NCM).  
• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong.  
Debate about children working in coal mines – do we agree or disagree? Why?  



Debate about the use of pit ponies and canaries in coal mines.  
 
 
 
 
 
Historical evidence  
• We find out about the past from different sorts of evidence/clues that come from that particular time.  
Silkstone mining disaster – look at a range of evidence e.g. statues, monument, newspaper articles, stained glass window. What do they tell us? Are they reliable 
sources of evidence?  
• We can show the past in different ways such as pictures, writing, film, museums, music and legends.  
• We never know everything that happened in the past.  
We do not have first-hand accounts of the Silkstone disaster; therefore we do not truly know what it was like during this event.  

  

Other, 
Substantive 
knowledge 

Many local sayings originated from sayings in the coal mines (e.g. snap tin / shut your trap etc).  

Oracy 
opportunities 

From the Oracy Framework:  
Select and adapt appropriate vocabulary for the specific context or situation / Use sentence stems to continue and expand upon 
discussion / use because to justify their opinion / ask relevant questions to continue a discussion / disagree politely with 
someone’s opinion  
Debate linked to whether or not children should work in coal mines.  
Partner talk and class discussions to compare changes in coal mining over time.  
Role-play activities – different roles within the coal mines.  
Use of specific historical vocabulary throughout the topic.  

Vocabulary Substantive 
hewer – a miner who cuts coal from a seam 
thruster – a miner who pushes the coal cart 
trapper – a miner who opens and closes doors in a mine 
hurrier – a miner who pulls the coal cart 
Davy lamp – a safety lamp used in coal mines 
Queen Victoria – a past Queen of England 
Silkstone – a place in South Yorkshire 
Coal mining – digging coal out of the ground 
Colliery – a place where people dig for coal 
Pit pony – a small horse used to pull coal carts in coal mines 

Disciplinary 
compare – looking at similarities and differences between 2 or more 
things 
cause – the reason for something happening 
consequence – the result of something happening 
past – things that have already happened 
present – things that are happening now 
effect – the result of something happening 
source – where something comes from 
evidence – proof that something has happened 

 

 
 



Key knowledge/skills overview – Year 2   Spring Term - The Unsinkable Ship – The Titanic 

National Curriculum Coverage: Events within living memory. Where appropriate, these should be used to reveal aspects of change in national life. 
Core Concept(s): Society, Cause and Consequence, mLegacy 

Second-order Concepts 
Chronology 
• A world existed before they and those around them were born but their world today is connected to the past. 
    The Titanic sank before they were born (over 100 years ago), but it is connected to our lives through the impact the disaster had (see below). 
• All people in the past did not live at the same time. 

Look at the class timeline to place the sinking of the Titanic in relation to events they already know about. 
• The past can be described in different ways 

Use vocabulary: in the past, over 100 years ago, date 1912. 
Cause and consequence 
• Many things in the past have changed (and are still changing) but some things are the same. 
     Lifeboats, class system, safety procedures all changed as a result of the Titanic sinking. 
     The sinking led to - more lifeboats being carried on ships, lifeboat drills, ship inspections. 
• People in the past were real people, had feelings like real people and usually did things for a reason. 
    People on the Titanic were real. They were all on the Titanic for different reasons – some for a holiday, some to start a new life. 
    Some passengers, usually third class, were migrating from a poor life in Belfast to start a new life in New York. 
• Events usually happen for a reason (sometimes more than one reason). 

The Titanic sank because it collided with an iceberg. 
Lots of people died because - they were trapped / they couldn’t get on a lifeboat as there weren’t enough (third-class) / the lifeboats were not filled before setting 
off / safety procedures had not been tested, so they were not effective. Crew were not prepared enough to deal with the emergency. 
More first-class passengers were rescued than third class passengers because they often got to the lifeboats first, and those in third-class may have been trapped 
below deck. 

• People in the past did not know the same as we do today but they were not really less intelligent.  
Adequate safety procedures were not in place because this type of disaster had not happened in the past. 

• Things did not always turn out as planned. 
The ship was considered ‘unsinkable’.  

Interpretations 
• Not everyone in the past thought the same. 

They didn’t think the same as each other (third-class passengers would have thought that the class system was unfair).  
They didn’t always hold the same opinions as we do today (see below – debate on class system). 

• People in the past did not always think that the same things were as important in their lives as you do today. 
Refer to class difference – this was essential to life in those times. 

• We can tell different stories about the same history. 
     Eyewitness accounts. People who survived had different experiences and so had different stories. 
     On board the Titanic, people were separated into three classes and so had different experiences and viewpoints. 
     There were more first-class survivors, which would impact what we know / the interpretations that we have. 



• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong. 
     Class system – what are our thoughts, do we think this is acceptable? (debate). 
Historical evidence 
• We find out about the past from different sorts of evidence/clues that come from that particular time. 
     Look at a range of sources of evidence, including newspaper articles, photographs, letters, first-hand interview accounts. Explore which sources are the most reliable. 
• We can show the past in different ways such as pictures, writing, film, museums, music and legends. 
     Look at pictures / videos of the wreck, song – which illustrates how important the disaster was, artwork, short video clips to illustrate difference in class. Look at 

how the disaster was portrayed and what this tells us about public feeling. 
• We never know everything that happened in the past. 
     Many people died, so we will never have all accounts of the events that took place. 
     In the past, technology wasn’t as advanced, so information about events / coverage of events was more limited. 
Other, 
Substantive 
knowledge 

• The Titanic was built in Belfast.  
• Titanic means big/huge/enormous. 
• In 1912, Titanic sailed from Southampton, England on its maiden (and only) voyage to New York.  
• The Titanic sank in the Atlantic Ocean. 

Oracy 
opportunities 

From the Oracy Framework:  
Select and adapt appropriate vocabulary for the specific context or situation / Use sentence stems to continue and expand upon 
discussion / use because to justify their opinion / ask relevant questions to continue a discussion / disagree politely with someone’s 
opinion 
• Debate linked to social order. 
• Partner talk and class discussions comparing the different classes on the Titanic, using stem sentences e.g. This is the same because…/This is different 

because… 
• Role-play activities as passengers on board on Year Two’s Titanic Day.  
• Use of specific historical vocabulary throughout the topic.` 

Vocabulary Substantive 
immigrant – someone who has left their home and settled in a new 
country 
wealthy – someone who has a lot of money 
poor – someone who does not have a lot of money 
class – a way of ordering a society based on money 
collided – when one object runs into another 
inspection – to look at something carefully 
maiden – the first 
drill – a practise 
iceberg – a large, floating chunk of ice 
cabin – a small room on a ship 

Disciplinary 
compare – how are they the same or different? 
cause – the reason for something happening 
consequence – the result of something happening 
past – things that have already happened 
present – things that are happening now 
evidence – proof that something has happened 
source – where something comes from 
reliable – can be trusted 

 

 



Key knowledge/skills overview – Year 2                                    Summer Term – Nurturing Nurses 

National Curriculum Coverage: The lives of significant individuals in the past who have contributed to national and international achievements. 
Core Concept(s): Society, Legacy, Government 

Chronology 
• A world existed before they and those around them were born but their world today is connected to the past. 
This time period was over 150 years ago, in 1853-1856, but the effects are evident in the modern day (the effect on modern nursing). 
• All people in the past did not live at the same time. 
Over 60 years before the Titanic disaster. Plot the Crimean was on the timeline and discuss in relation to events they have previously covered. 
• The past can be described in different ways 
Use vocabulary: Over 100 years ago, before the Titanic disaster, after the Grace Darling rescue. Use the date: 1853. 
Cause and consequence 
• Many things in the past have changed (and are still changing) but some things are the same. 
Florence Nightingale – Saved lots of lives due to the change in nursing. Many soldiers were saved as a result of her changes (cleanliness, adequate food supplies, 
better education).  
This resulted in worldwide changes to nursing – better training for nurses, better understanding of the effect of hygiene, better general care.  
Opened the ‘Florence Nightingale Training School’ at St Thomas’ Hospital in London. She is known as the ‘founder of modern nursing’. 
The view of the profession of nursing changed (nurses became respected). 
• People in the past were real people, had feelings like real people and usually did things for a reason. 
Mary Seacole – Father was a soldier (which meant that she knew many people in the battlefields, and so wanted to help). Mother was a ‘doctress’. As a child, 
Mary helped her mother. Her mother was a role model in how to care for others. This influenced Mary’s approach to caring (she became known as ‘Mother 
Seacole’). She was not a trained nurse. 
Florence Nightingale – Well educated and wanted to help others. She was approached by the Government and given funding to go to Crimea to help the injured 
soldiers. She was horrified by the conditions in Crimea and wanted to make a difference. Know as the ‘Lady with the Lamp’ because she checked on the soldiers 
at night with a lamp.  
• Events usually happen for a reason (sometimes more than one reason). 
Florence Nightingale and Mary Seacole went to Crimea to help the soliders in the Crimean war. Conditions were terrible. They wanted to make a difference. 
FN – went because she was approached by the Government, and given funding. 
MS – went because she had a vested interest in helping the soldiers. She used own money to do this and went on her own.  
• People in the past did not know the same as we do today but they were not really less intelligent.  
In the past, nurses did not receive adequate training (compared to today’s standards), and so were not aware of the importance of hygiene when providing medical 
care. The importance of ‘care and compassion’ was overlooked in the period before MS. 
Interpretations 
• Not everyone in the past thought the same. 
MS / FN had different upbringings (due to wealth and culture), which resulted in different perspectives and priorities. E.g. MS was focussed on care and compassion 
as well as medically treating patients. FN was focussed on bringing about change to practice and procedures. 
• We can tell different stories about the same history. 
Same war and situation (Crimea, injured soldiers), but different perspectives and outcomes.  
MS – went into the battlefields to help soldiers. FN stayed in the hospitals. (helped solders but in different ways). 
• We can disagree about what was happening in the past and it does not necessarily mean that some people are wrong. 



MS – black Jamaican, FN – white British. MS was not accepted to join FN’s nurses in Crimea (due to her background – most black people at this time were treated 
as slaves). What do we think of this? 
FN – Given awards in Britain. MS not recognised in Britain, but given awards from Governments in different countries. 
Historical evidence 
• We find out about the past from different sorts of evidence/clues that come from that particular time. 
Comparing accounts and evidence about FN and MS (what types of evidence do we have for each?), how are they both remembered? (MS was forgotten for 100 
years until recent times when attitudes began to change, FN received the Red Cross by Queen Victoria, and was the first woman to be awarded the Order of Merit). 
Talk about what makes a reliable source of evidence. 
• We can show the past in different ways such as pictures, writing, film, museums, music and legends. 
See above. 
Look at statues, Mary Seacole’s autobiography (‘The Wonderful Adventures of Mrs Seacole in Many Lands’), paintings – comparing MS and FN. How are both 
women represented? What does this tell us? 
• We never know everything that happened in the past. 
Many people died, so we will never have all accounts of the events that took place.  
In the past, technology wasn’t as advanced, so information about events / coverage of events was more limited. 
Are the sources reliable? 
Other, 
Substantive 
knowledge 

• Mary Seacole was born in Jamaica. FN was born in Italy but moved to England. 
• MS married an English man. 

Oracy 
opportunities 

From the Oracy Framework:  
Select and adapt appropriate vocabulary for the specific context or situation / Use sentence stems to continue and expand upon 
discussion / use because to justify their opinion / ask relevant questions to continue a discussion / disagree politely with 
someone’s opinion 
• Debate / discussion about whether both women were fairly represented and recognised. 
• Partner talk and class discussions comparing the actions of the two women.  
• Use of specific historical vocabulary throughout the topic. 
• Hot seating – questioning the two women about their actions. 

Vocabulary Substantive 
wealthy – someone who has a lot of money 
studied – learnt about 
government – a group of people who are in charge of making rules for a 
country 
hygiene – keeping the body and surroundings clean 
medical care – the treatment that sick or injured people receive 
creole – has one parent from Jamaica and one from Britain 
bankrupt – does not have any money left 
recognition – ways of remembering someone or something 
founder – the person who started something  

Disciplinary 
modern – something in the present or recent times 
legacy – the long-lasting impact of something or someone 
compare – looking at similarities and differences between 2 or more 
things 
effect – the result of something happening 
source – where something comes from 
reliable – can be trusted evidence  
evidence – proof that something has happened 

 


